By the advent of spoken corpora, resources and descriptions of native speakers' English usage are widely available. The insights from these corpora have been rarely applied to the design of textbooks published for English as a Foreign Language (EFL) learners. Consequently, the present study aims to apply these insights to the examination of middle school English textbooks used in Korea. This study investigates whether the EFL learners' target language materials reflect authentic usages of native English speakers. The presentations of prosodic and discourse features in the conversation sections of the middle school English textbooks were carefully examined through comparison with a native speaker corpus, Longman Grammar of Spoken and Written English (LGSWE). A total of fifteen middle school English textbooks from five publishers (first through third grade) were selected based on responses from 178 middle school students from survey questionnaires. The findings show a big gap between the middle school English textbooks and the authentic usage of English. The study builds its foundation upon the importance of providing EFL learners with authentic language materials to facilitate their communicative competence in the target language.
I. INTRODUCTION
One of the main objectives of English education in the 7th National Curriculum is to provide language materials and activities that enhance foreign language learners' communicative competence. The definition of communicative competence has been developed by Hymes (1972) and Canale and Swain (1980) . Hymes coined the term, reacting against the perceived inadequacy of Chomsky's distinction between competence and performance. Hymes defined communicative competence as "what a speaker needs to know in order to be communicatively competent in a speech community" (Richards & Theodore, 2001, p. 159) . Such competence is gained by developing the ability to use a language accurately, appropriately and efficiently.
A specific method to facilitate communicative competence is to provide language learners with materials containing authentic English. Authenticity is one of the most influential principles within the field of foreign language teaching today. It is widely believed that a foreign language can be learned most efficiently by using the language in maximally authentic situations. The issue of authenticity has typically been raised in developing language teaching materials. Proponents of authentic materials argue that using authentic materials produced by native speakers in language teaching ensures a successful language learning. They further maintain that students need to constantly refer to the contextually appropriate ways native speakers actually use the target language. For example, Jung (2003) addressed the issue of guiding second language (L2) learners to acquire communicative competence with focus on apology speech acts. The study pointed out the large gap between English as a second language (ESL)/English as a foreign language (EFL) textbook presentations and real language situations in apology speech acts.
In response to this orientation, studies have examined the effects of using authentic texts on L2 learning. English language teaching professionals, such as Morton (1999) , Peacock (1997) , and Morrison (1989) experimented with practical methods to teach English courses with authentic texts of various types and levels. They showed overall positive outcomes with respect to both motivating L2 learners and developing L2 communicative competence. The recognition of the importance of authenticity in English language teaching has also deeply affected EFL teaching in Korea. The 7th National Curriculum, which has its roots in the communicative approach to language learning, states that authenticity is one of the central concepts to be considered while constructing English textbooks for middle school students.
In recent years, many scholars in language education have questioned the conventional beliefs of 'authenticity.' The controversial issue concerns what makes texts authentic. The common view on this issue is that authenticity is determined by whether a text or term is natural to native speakers of a target language. Some opponents, who object to the idea that native speaker norms are the standards of text authenticity, assert that EFL learners do not need to conform to native speaker norms. According to Timmis (2005) , these opponents argue that texts composed of naturally occurring English are 'idealistic,' and that texts specially constructed for language learners are 'realistic.' Therefore, opponents of providing authentic English to EFL learners maintain that this is an unrealistic 'illusion' for classroom teaching because finding examples of authentic English usage is difficult.
However, the belief that providing authentic language to EFL learners is unrealistic is far from being true. Providing authentic language is possible thanks to the development of corpus data.
By the advent of spoken corpora, vast resources of native speakers' English usage exist. The insights from these corpora have been rarely applied to the design of textbooks published for EFL learners. The present study aims to apply these insights to the examination of middle school English textbooks used in Korea. This study is a corpus-based comparative analysis concerning whether the EFL learners' target language materials reflect authentic usages of native speakers. The presentations of prosodic and discourse features of the conversation sections in the middle school English textbooks were carefully examined through comparison with a native speaker corpus, Longman Grammar of Spoken and Written English (LGSWE). The features selected for analysis in this study (prosodic and discourse features) were based on the characteristics that differentiate conversation from other registers, such as fiction, news, and academic registers. Wichmann (2005) investigated the prosodic features of English by examining the different uses of the word 'please' and its intonation patterns in the International Corpus of British English. It was claimed that by a change in intonation, 'please' can shift from being a neutral courtesy marker to expressing emphasis or attitude. She explained how the intonation pattern of 'please' changes according to the intended meaning. A high pitch symbolizes high information value or marks the information as 'new,' whereas a low pitch marks the information value as 'given.' Corpus results show that the unstressed or low-pitched 'please' is much more frequent than the stressed or high-pitched variant.
II. LITERATURE REVIEW

Previous Research
Another corpus-related study deals with a possible generalization of patterns in syllabification and word stress. San, Kim, and Nathan (2005) examined three different approaches to phonological variations and proposed a new approach called 'the inviolable-constraints approach.' The main argument of the inviolable-constraints approach was that while other analyses assume that all phonological generalizations can in principle have exceptions, there are truly inviolable phonological constraints that hold for all words. The study examined 52,447 words in the CELEX Corpus to investigate to what extent their proposal is true for the entire lexicon.
Regarding discourse features, Gilmore (2004) investigated the text authenticity of seven service encounter dialogues in coursebooks published from 1981 to 1997 and analyzed them against authentic interactions. Dialogues from more recent publications (1996) (1997) (1998) (1999) (2000) (2001) were also examined to see whether there had been changes in incorporating authentic discourse features in the materials. In order to examine the text authenticity of the coursebooks, the coursebook presentations were compared against the discourse features of the authentic service encounter interactions which had been recorded and transcribed. A total of nine separate discourse features in the coursebooks were analyzed: lexical density, text length, false starts, repetitions, pauses, terminal overlaps, latching, hesitation devices, and back-channels. The findings showed that most past coursebook dialogues were contrived and that recent publications began to incorporate more discourse features that are found in authentic interactions.
By investigating real language data such as CANCODE, Carter (1998) introduced the idea that there are a number of general observations that can be made about the nature of authentic discourse. Carter's study emphasized the fact that naturally occurring interactions are different from dialogues in coursebooks by providing examples of authentic interactions. For example, in authentic interactions there are interruptions, longish pauses, back-channels, contentless utterances such as 'yeah,' and 'mm,' and incomplete utterances, whereas some coursebooks presented smooth, problem-free interactions. That is, the conversations in the coursebooks were neat, tidy, in complete sentences, and without interruptions.
Distinctive Features of Conversation
1) Prosodic Features in Conversation
Numerous pedagogical resources on ESL/EFL pronunciation advocate teaching nonnative speakers suprasegmentals (i.e., the prosodic features of a speech unit) to improve the intelligibility of their speech. Every word is made of syllables. With a few rare exceptions, every syllable contains at least one vowel (a, e, i, o, or u) or vowel-like sound. In English, each syllable is not pronounced with the same force or strength. One syllable is pronounced strongly and all other syllables relatively quietly. For instance, the words compose and composition do not have the same word stress. The words are pronounced as 'compóse' and 'composítion' (Kreidler, 2003, p. 198) . The syllables that are not stressed are 'weak' or 'small.' Native speakers of English listen for the stressed syllables, not for the weak syllables.
Stress is defined as "the prominence with which certain syllables are pronounced, usually materialized as greater loudness, greater length, greater precision, or association with the word tone" (Roca & Wyn, 1999, p. 701) . When a syllable in a word is produced louder, lengthier, and with higher pitch, it is perceived as stressed. Words including long vowels and diphthongs or ending with more than one consonant are stronger, heavier and stressed.
Feet (or foot) is another prominent item which should be considered when stress is being discussed. Words are made up of rhythmic units called feet, which are comprised of one or more syllables (Rogers, 2000) . In every foot, one of the syllables is more prominent or stronger than the others, which is called the strong syllable. The other syllables in the foot are called the weak syllables. English is a left-side dominant language, which means that the leftmost branch is always associated with a full vowel. All reduced vowels will be in the nucleus of the right-handed syllables.
According to Hahn (2004) , word stress is a decisive factor in understanding spoken English. Native speakers of English use word stress so naturally that they do not realize when doing so. Why is word stress important in teaching EFL? Word stress is not used in all languages. For example, some languages including Japanese or French pronounce each syllable with equal emphasis, while other languages such as English use word stress. Word stress plays a major role in communicating in English.
There are two main rules regarding English word stress: a) Each word has one and only one stress, while there can be a secondary stress in some words. However, a secondary stress is much smaller than the primary stress, and is only used in certain words that are relatively long, and b) The word stress is always on a vowel. In addition to the two basic rules of English word stress, the following rules are generally true but have exceptions: (a) most two-syllable nouns (e.g., 'chína,' 'táble') and most two-syllable adjectives (e.g., 'slénder,' and 'cléver') have the word stress on the first syllable, (b) most two-syllable verbs (e.g., 'expórt,' and 'decíde') have the stress on the last syllable, (c) words ending in '-ic' (e.g., 'photográphic,' and 'atómic') and words ending in '-sion' and '-tion' (e.g., 'invásion,' and 'definítion') have the stress on the penultimate syllable, (d) words ending in '-cy,' '-ty,' and '-phy' (e.g., 'demócracy,' 'eligibílity,' and 'photógraphy') and words ending in '-al' (e.g., 'oríginal') have the stress on the ante-penultimate syllable, and (e) for compound nouns, the stress is on the first syllable as in 'gréenhouse,' for compound adjectives, on the second syllable as in 'old-fáshioned,' and for compound verbs, on the third syllable as in 'understánd' (Kreidler, 2003, pp. 86-88, 95-97) .
2) Discourse Features in Conversation
It is well known that linguistic competence differs from linguistic performance. One refers to a person's knowledge of language, while the latter refers to the actual use of it (Berwick & Weinberg, 1984) . Even when a speaker has a firm knowledge of a language, the speaker can make linguistic mistakes. The term 'mistake' is a misapprehension of meaning or a fault in execution. Hedge (2000) classifies mistakes into two types, competence mistakes and performance mistakes. Competence mistakes are errors that arise from ignorance or ineptness in using a language. On the other hand, performance mistakes are technical mistakes where one knows what to say, but makes a slip of the tongue, false start, repetition or hesitates because of fatigue, emotion, nervousness, or some other kind of pressure. Many conversational traits arise from the fact that conversation is typically spontaneous and characterized by normal dysfluency.
There are various types of performance phenomena. One form of dysfluency is a hold-up in delivery. The hold-up is identifiable as a pause. Pauses in conversation are natural as a speaker formulates his/her ideas or as a new speaker 'takes the floor.' Another type of performance phenomena is hesitation. This type of dysfluency has a vowel sound, with or without accompanying nasalization. Hesitation devices are a type of performance phenomena that occurs frequently in natural spoken discourse (e.g., 'um' and 'uh') . In addition to using hesitations and pauses, another strategy involves false starts and repetitions.
Terminal overlaps and latching are both natural features of conversation. While terminal overlap occurs when two interlocutors try to speak at the same time, latching is a point in conversation where there is no pause between turns. These two performance phenomena demonstrate our sensitivity to transition relevance places as interlocutors listen to others' speech. Listeners predict when turns are about to finish while listening to the other interlocutor (Gilmore, 2004) . When the prediction is correct, latching occurs, whereas when the prediction is incorrect, terminal overlap occurs. The last type of performance phenomena addressed in this study is back-channels. Back-channels are noises and short verbal responses made by listeners that show they are reacting without wishing to take the floor (Carter & McCarthy, 1988) . Some typical types of back-channels are 'mm,' 'uhum,' 'yeah,' 'right,' 'no,' and 'oh.' Without back-channels, interlocutors may be perceived as rather cold, bored, and unsympathetic.
III. RESEARCH DESIGN
English Teaching Materials
Survey questionnaires were administered prior to this research to determine English teaching materials for analysis. The questionnaires were given to 126 female students and 52 male students from four middle schools in Seoul. The questionnaires asked for the publishers of the English textbooks they were currently using. Out of the 178 middle school students, first-year students were 72, second-year students were 49, and third-year students were 57. Five sets of authorized English textbooks for these Korean middle school students were analyzed in this study, which are summarized in Table 1 . 
Procedures
The prosodic and discourse features of the conversation sections in 15 middle school English textbooks were compared with those presented in the LGSWE Corpus. The LGSWE adopts a corpus-based approach, which means that "the grammatical descriptions are based on the patterns of structure and use found in a large collection of spoken and written texts, stored electronically, and searchable by computer" (Biber, Johansson, Leech, Conrad, & Finegan, 1999, p. 4) . The middle school English textbooks from the first to third years were examined. The prosodic and discourse features of middle school English textbooks were analyzed not only according to each grade of education, but were also compared among publishers. Using Oxford WordSmith Tool 4.0, the prosodic and discourse features presented in the middle school textbooks were examined against those described in the LGWSE Corpus.
IV. RESULTS AND DISCUSSION
Prosodic Features in English Textbooks
It is quite dismaying to find that the prosodic features (word stress) in middle school English textbooks published according to the guidelines of the 7th National Curriculum was not sufficiently addressed. None of them provided explanation or rules about how word stress works. At best, the textbooks simply marked the stress of words. For example, publications DO-1 and DO-2 marked the word stress of selected words; however, publication DO-3 did not address word stress at all. Typical examples of the presentation of word stress in middle school English textbooks are shown in Examples 1 and 2.
( As shown in Table 2 , the types of performance phenomena in the left column were non-existent, while the ones in the right column were noted with high frequency. There were a total of 153 hesitation devices observed in the 15 middle school English textbooks. The main types of hesitation devices were 'well,' 'um,' and 'hmm.' The distribution of these three hesitation devices is illustrated in Table 3 . In order to equalize the denominator in middle school English textbooks as in the LGSWE Corpus, the numerical values in Table 3 were converted, as shown in Figure 1 . The total number of tokens in the five sets of middle school English textbooks, which was 64,701, were converted to a million tokens.
FIGURE 1 Hesitation Devices in Middle School English Textbooks (occurrences per million words) FIGURE 2
Hesitation Devices in LGSWE (occurrences per million words) (Biber et al. 1999 (Biber et al. , p. 1054 As Figure 1 shows, the hesitation device 'well' was the dominant type in middle school English textbooks. Publication DA is the only one that used all three types of hesitation devices, and publication DO used the most hesitation devices. A comparison of the results in Figure 1 to the results in Figure 2 shows that the common hesitation devices in middle school English textbooks and those found in the LGSWE Corpus differ from each other. The common hesitation devices in the LGSWE Corpus are 'uh/er' and 'um/erm.' On the other hand, the common hesitation devices in middle school English textbooks were 'well,' 'um,' and 'hmm.' Also, the frequency of hesitation devices in middle school English textbooks was far fewer than that in the LGSWE Corpus. While there are about 8,000 'uh/er' and about 5,000 'um/erm' per million words in the LGSWE Corpus, there were about 2,365 'well,' 'um,' and 'hmm' per million words in the middle school English textbooks.
There are performance phenomena that do not appear in isolation, but with hesitation devices that stand for pauses. Pauses and their existence with hesitation devices are illustrated in Table 4 . (108) 100% (46) 0% (0) 100% (15) 100% (214) Biber and his associates (1999) asserted that unfilled pauses tend to occur at main boundaries between syntactic units. The reason for this statement may be because major boundaries between syntactic units are major points of transition. Therefore, the listener will use a pause or hesitation device as an utterance launcher to gain time before taking his/her turn. According to Table 4 , the pauses in middle school English textbooks seem to appear very rarely. The total number of pauses that occurred in isolation was 123 times per million words. When this numerical value is compared to the number of occurrences in the LGSWE Corpus, which is over 19,000 pauses per million words, it points to the conclusion that there is an underuse of pauses in the conversation sections of middle school English textbooks. In other words, middle school English textbooks are quite artificial in terms of presenting authentic occurrences of pauses, which can lead language learners to develop the misconception that pauses in the speech by native English speakers are nearly non-existent. Table 5 presents the frequency of back-channels per million words in middle school English textbooks, while Figure 3 demonstrates the frequency of common back-channels per million words in the LGSWE Corpus. 
FIGURE 3
Back-channels in LGSWE (occurrences per million words) (Biber et al., 1999 (Biber et al., , p. 1096 According to Carter and McCarthy (1997) , back-channels are noises and short verbal responses made by listeners during conversation, which acknowledge the incoming talk, without expressing a wish to take over the turn. Back-channels have an important and effective role to play in conversation because they indicate that the listener is responsive and sympathetic.
As Table 5 shows, the most frequent type of back-channels in the middle school English textbooks was 'oh.' The order of the back-channels by their frequency of occurrence is: 'oh' > 'really' > 'yeah' > 'right.' The two types of back-channels that appear both in the LGSWE Corpus and the middle school English textbooks are 'oh' and 'yeah.' While there are about 8,000 occurrences of 'oh' and about 11,500 occurrences of 'yeah' per million words in the LGSWE Corpus, 'oh' and 'yeah' appeared 3,230 and 448 times per million words each in middle school English textbooks.
The following parts in this section deal with the features noted in the left-hand column of Table 2 , which were non-existent in the present middle school English textbooks. Along with repetitions, performance phenomena such as false starts, latching, and terminal overlaps were not present at all in the conversations of the textbooks. 
FIGURE 4
Examples of One-word Repetitions in LGSWE (occurrences per million words) (Biber et al., 1999 (Biber et al., , p. 1055 
FIGURE 5
Examples of Two-word and Three-word Repetitions in LGSWE (occurrences per million words) (Biber et al., 1999 (Biber et al., , p. 1056 As seen in Figures 4 and 5, the likelihood of the repetition decreases sharply with the number of words repeated, and the overwhelming majority of examples are of a single repeat. There is a predictably sharp decline in the number of instances as one increases the number of consecutive words repeated. Also, there are extremely few instances of three or more repetitions such as 'the the the….' In summary, there was an underuse of hesitations, pauses, and back-channels in middle school English textbooks when compared to their authentic equivalents. There was an even more extreme underuse of repetitions, false starts, terminal overlaps, and latching because they were literally non-existent in the selected fifteen middle school English textbooks. It seems that the middle school English textbooks are quite contrived in terms of presenting performance phenomena that occur in authentic conversations. 
V. CONCLUSION AND PEDAGOGICAL IMPLICATIONS
The present study investigated word stress presented in fifteen selected middle school English textbooks. In spite of the importance of word stress in conversations, the textbooks failed to sufficiently address word stress. No single English textbook presented guidelines or rules about word stress, but only provided stress marks on some words in the conversation sections.
Another feature analyzed in this study was performance phenomena, including hesitation devices, pauses, back-channels, latching, false starts, repetitions, and terminal overlaps. The first three types were the most common that were dealt with in this study since the last four were non-existent in the selected textbooks. First, as for the hesitation devices, while 'uh/er' appear 8,000 times and 'um/erm' appear over 5,000 times per million words in the LGSWE Corpus, only about 2,365 'well,' 'um,' and 'hmm' occurred per million words in the middle school English textbooks. Second, pauses in the textbooks appeared very rarely, at only 123 times per million words. This numerical value is very low compared to the 19,000 pauses per million words observed in the LGSWE Corpus. Lastly, 'oh' was the most frequent back-channel type in the textbooks. The order of the back-channels by frequency of occurrence was 'oh' > 'really' > 'yeah' > 'right.' The two types of back-channels that appeared in both the LGSWE Corpus and the textbooks were 'oh' and 'yeah.' While there are about 8,000 occurrences of 'oh' and about 11,500 occurrences of 'yeah' per million words in the LGSWE Corpus, 'oh' and 'yeah' only appeared 3,230 and 448 times per million words each in the textbooks.
The current study aimed to investigate whether prosodic and discourse features in middle school English textbooks reflect authentic English. The present findings showed that many controversial matters exist concerning the conversation sections in textbooks because the prosodic and discourse features of these textbooks do not represent authentic language. Here, the question arises whether middle school English textbooks or other English textbook types should be modified. Allen and Widdowson (1979) suggest that the opponents of authentic texts (i.e., the proponents of simplified texts) assume that L2 learners benefit from simplified texts because they exclude unnecessary and distracting idiosyncratic styles without suffering a loss of the valuable communication features and concepts that are found in authentic texts. Allen and Widdowson find it even more important to exclude these features for beginning or intermediate L2 learners.
As Gilmore (2004) states, it is understandable that textbooks in the past provided contrived texts because of the traditional structural/functional pedagogical aims. However, as a result, few people are aware of the nature of authentic conversations, as Carter (1998) points out:
The language of some coursebooks represents a 'can do' society, in which interaction is generally smooth and problem free, the speakers cooperate with each other politely, the conversation is neat, tidy and predictable, utterances are almost as complete as sentences, no one interrupts anyone else or speaks at the same time as anyone else, and the questions and answers sequenced rather in the manner of a quiz show or court-room interrogation. (p. 47) Considering the goal of middle school English education as stated by the 7th National Curriculum (i.e., enabling EFL learners to gain communicative competence for successful communication in English), it is obvious that these learners should be exposed to the true nature of conversations, as Carter and McCarty (1996) maintain:
We know from our own knowledge of our first language that in most text-book discourse we are getting something which is concocted for us, and may therefore rightly resent being disempowered by teachers or materials writers who, on apparently laudable ideological grounds, appear to know better. Information or knowledge about language should never be held back; the task is to make it available, without artificial restrictions, in ways which most answer learners ' needs. (p. 370) Despite the importance that word stress has gained in English communication, this was not reflected in the 15 middle school English textbooks. The textbooks showed their inadequacy by only marking the syllable that receives word stress. In the future, even though it is understandable that there are too many facets to consider in publishing middle school English textbooks, existing rules of word stress should be presented at least in a short column with comments on how the rules operate so that EFL learners do not think that they need to recklessly memorize the word stress for the infinite number of new words they learn.
Moreover, this study finds it necessary to provide language learners with materials that contain performance phenomena that occur frequently in authentic conversations. However, this does not mean that every dialogue should contain the various types of performance phenomena. The point is that dialogues in middle school English textbooks should be presented in an authentic manner and should not be contrived. Naturally occurring English conversations by native speakers of English should be presented without eliminating performance phenomena so that EFL learners are exposed to the true nature of authentic English conversations.
It should be ensured that EFL learners no longer receive a distorted image that native speakers' spoken English is picture-perfect with no repetitions, hesitations, latches, or pauses. These learners should no longer become intimidated when speaking in the target language and feel humiliated when making any type of performance mistake. Language learners should be informed that it is not expected for a speaker to speak perfectly in spontaneous conversations and that it is unrealistic to expect perfect speech. The present middle school English textbooks, which serve as models of English to Korean EFL learners, are likely to provide these learners with an image that spoken discourse from native speakers of English is picture-perfect. The artificiality of middle school English textbooks is both unrealistic and unattainable. Such unrealistic and unnatural language examples may serve to demoralize EFL learners who feel they will never reach the lofty heights of perfect speech.
MacIntyre (1995) states that language learning is a cognitive activity that relies on encoding, storage, and retrieval processes. During the cognitive activity, anxiety can interfere with each of these processes by distracting anxious students. Anxious students, therefore, will not learn as quickly as relaxed students. It is essential for language learners to be informed of or exposed to the reality that there is a gap between linguistic competence and linguistic performance. For example, language learners should be informed that it is not humiliating for speakers to be impaired by pauses, repetitions, and hesitation and that these phenomena are natural characteristics of speech.
Tidying up language may also slow down the learners' acquisition of efficient listening skills, such as focusing on content words. Authentic discourse contains a lot of redundancy, and listeners must be skilled at extracting a message from the barrage of sounds. If learners are to be only given dialogues in which every word is important, they may develop necessary listening skills to a lesser extent. In the same vein, Branden (2000) shows that language input from unmodified texts led to higher comprehension compared to the same input in modified forms from multilingual classrooms.
This corpus comparative analysis into the text authenticity of prosodic and discourse features has provided a general framework of what differences exist between authentic interactions and the conversation sections of middle school English textbooks. Despite the significance of this study, the present study has some limitations. First, there is a limitation in generalizing the present findings. Despite the fact that the five selected English textbooks were not randomly chosen, but based on answers from student surveys, the selected five publications cannot represent the entire twelve publications available. Another limitation of this study concerns the comparison between the middle school English textbooks and the LGSWE Corpus. The LGSWE Corpus deals with authentic language data of various ages and topics. However, the results of middle school English textbooks rely on data conforming to middle school English education, which is restricted by age and topic factors.
For future research, the usages of different performance phenomena that are not adequately addressed in the LGSWE Corpus, such as false starts, terminal overlaps, and latching, can be compared between middle school English textbooks and other general language corpora. This study took a quantitative approach to examine discourse and prosodic features. Future studies can investigate these features in a qualitative manner. Additional research on the numerous linguistic items is needed to provide a framework of authentic English to be integrated in middle school English textbooks.
